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Introduction and Intention 
____________________________________________________________________________ 
 
Territorial acknowledgement: We recognize and respectfully 
acknowledge that our UNB course interactions take place on the 
unsurrendered and unceded traditional lands of Wolastoquiyik (Maliseet). 

 
We recognize that teaching Indigenous history, culture, communities 

in an elementary social studies context can feel like a challenging or 
sensitive task for settler teachers who want to integrate Indigenous 
Education in their classrooms as much as possible, but may feel hesitant in 
doing so, unsure how to teach the material appropriately, concerned with 
not telling whole truths, or simply feeling lost as to where to begin. 

 
Our intention for this Teacher’s Toolkit is to provide some guidance, 

resources, and knowledge to help the elementary social studies teacher 
feel more confident teaching the very important and often hidden histories 
of the Indigenous Peoples of Canada. 

 
Our hope is that some elements of this tool kit may be of use to you in 

your teaching careers. Our toolkit is designed to support the New 
Brunswick Grade 1 Social Studies Curriculum, however many of the 
resources and ideas can be easily adapted for other grade levels. Rather 
than focusing on one unit within the curriculum, we have decided to link our 
ideas to the overall social studies curriculum, so that Indigenous Education 
is not simply a small topic discussed during a specific unit, but rather it is 
relevant information that is integrated across all subject matter. 
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Before Getting Started 
____________________________________________________________________________ 
 

If you’re not sure what to say… 
 

Terminology can be a difficult sea to navigate as a settler teaching 
about Aboriginal Peoples’ studies, so we have included a resource that will 
serve as your compass (see: Additional Resource #7). 

 
Aboriginal peoples is one of the safest terms to use, as it 

encompasses Inuit and Métis peoples and can be used interchangeably 
with First Nations, First Peoples, and Indigenous peoples. Some First 
Nations prefer not to be called Aboriginal Peoples, so it’s not a catch-all. 
Ensure you always include the word “peoples” and avoid simply 
“aboriginals”. 

 
The document outlines other widely used terms and offers appropriate 

uses and cautionary warnings. Terms include:  
● First Nations 
● Indian 
● Indigenous Peoples 
● Inuit 
● Métis Peoples 
● Natives 
● Punctuation notes - capitalization, etc. 

 
Finally, inside this document you will find a link to a book titled “21 

things you may not know about the Indian Act” which can be ordered 
through Amazon or Chapters Indigo. 
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Curriculum Connections 
____________________________________________________________________________ 

This toolkit is designed to support New Brunswick Grade 1 Social Studies 
Curriculum. For your reference, here is the “You and Your World” curriculum document 
for Kindergarten to Grade 2 New Brunswick students: 

http://www2.gnb.ca/content/dam/gnb/Departments/ed/pdf/K12/curric/Health-Physi
calEducation/YouandYourWorldK-2.pdf 

This document states that “the organizing concept of interactions builds on the 
kindergarten concept of connections. Although students experience interactions in all 
aspects of their lives, positive interactions need to be modelled. The curriculum is 
designed to extend the students’ learning to include the importance of interactions, 
various types of interactions in our world, and responsible actions that support 
positive interactions. The curriculum engages students in a variety of new and 
relevant experiences that teach positive interactions.”  

Below are the curricular outcomes addressed in this toolkit. We have bolded 
those that we will focus on in our teaching toolkit. 

Unit 1 Groups:  Students will be expected to... 

1.1.1 demonstrate an understanding of the importance of interactions between people; 
1.1.2 demonstrate an understanding of the similarity and diversity of social and 
cultural groups; and 
1.1.3 demonstrate an understanding that people within groups have rights and 
responsibilities. 

Unit 2 Our Environment: Students will be expected to... 

1.2.1 describe how plants and animals meet their needs in a given environment; 
1.2.2 plan and conduct investigations that explore similarities and differences between 
plants and animals; 
1.2.3 observe and describe how living things respond to changes in solar energy that 
occur on a daily and seasonal cycle; 
1.2.4 record observations and display data to explain seasonal changes; 
1.2.5 describe how people depend upon and interact with different natural 
environments; and 

http://www2.gnb.ca/content/dam/gnb/Departments/ed/pdf/K12/curric/Health-PhysicalEducation/YouandYourWorldK-2.pdf
http://www2.gnb.ca/content/dam/gnb/Departments/ed/pdf/K12/curric/Health-PhysicalEducation/YouandYourWorldK-2.pdf
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1.2.6 take age-appropriate action to practise responsible behaviour in caring for 
the environment.  

Unit 3 Healthy Lifestyles: Students will be expected to... 

1.3.1 understand, develop and maintain a healthy lifestyle 
1.3.2 explain how good eating habits contribute to health and well-being; 
1.3.3 identify habits and products that are harmful to our health; and 
1.3.4 understand and practise safety skills.  

Unit 4 Community:  Students will be expected to... 

1.4.1 demonstrate an understanding that the way people live in their community evolves 
over time; 
1.4.2 demonstrate an understanding that signs, symbols, direction and scale are used to 
represent landmarks and locations; 
1.4.3 recognize that Aboriginal peoples’ relationship with place has changed over 
time; 
1.4.4 explain how interactions between communities (local, national, and global) 
have changed over time; 
1.4.5 demonstrate an understanding of the factors that influence how needs and wants 
are met; and 
1.4.6 demonstrate an understanding of how communities depend on each other 
for the exchange of goods and services. 
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Indigenous Storybooks 
____________________________________________________________________________ 

The following Indigenous storybooks can be used as a means to introduce a 
topic, stimulate discussion, and provide imagery for students. We have selected two 
relevant storybooks that relate to the Grade 1 Curriculum, with a few ideas of how you 
might relate the readings to the curricular outcomes. 

 
The Story of the Rabbit 

Dance 
by Jeanne Pelletier 

 
*This book is bilingual Michif-Cree and English 

 
The story tells the origin of the Metis 

Dance “The Rabbit Dance”. The story begins 
with Jacques who has gone out to collect his 
snares and traps before the snow gets too 
deep. His wife and 12 children head to the 
gathering of neighbours, friends and family.  

 
As Jacques nears the house, he hears the sound of the fiddle playing music. 

When he gets closer, he hears dogs barking, and the whistles of rabbits. Some of the 
rabbits were watching the party through the window and relayed what was happening to 
the other rabbits. The rabbits lead and the dogs followed, dancing in a figure 8 
formation. Jacques watched delighted happy to have a new dance to show the people at 
the party. 
 
This storybook can be connected to the following curricular outcomes: 
 
1.2.5 Describe how people depend upon and interact with different natural 
environments 

● Discuss the Indigenous traditions related to nature and animals, and their use of 
the land around them 
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● Discuss how different communities prepare for seasonal changes, including how 
this Metis family prepared for winter in the story 

 
1.1.2 Demonstrate an understanding of the similarity and diversity of social and 
cultural groups 

● Contrast and compare (visual organizers, art projects, group discussions) how 
community and family traditions vary across cultures 

● Integrate cultures represented in your group of students, as well as the 
Indigenous culture represented in the storybook 

 
English Language Arts Curriculum: Speaking and Listening 
1. Students will speak and listen to explore, extend, clarify, and reflect on their thoughts, 
ideas, feelings, and experiences. 
3. Students will be expected to interact with sensitivity and respect, considering the 
situation, audience, and purpose. 
 
Physical Education Curriculum (Teaching of Rabbit Dance)  
GCO 1: Students will develop competency in a variety of movement concepts and skills 
in a diverse range of activities and environments 
SCO 1.1 link movement concepts to various movements; 
SCO 1.1 demonstrate body and space awareness as it relates to movement; 
 
Retrieved online from: 
https://rv.srsd119.ca/wp-content/uploads/2017/04/The-Story-of-the-Rabbit-Dance.pdf 
  
 

 
 
 
 
 
 
 

https://rv.srsd119.ca/wp-content/uploads/2017/04/The-Story-of-the-Rabbit-Dance.pdf
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Changes : The Turtles Teaching Book and 
Audiobook 

 
The book tells the story of Kona who speaks with the Gathering Spirit about her 

feelings and learns how the feelings she has closely relates to, and interacts with, the 
changing of the seasons. The Gathering Spirit helps Kona learn about accepting 
change. 
The book is written in English but, has an audio accompaniment in both English and 
Michif-Cree. 
 
This storybook can be connected to the following curricular outcomes: 
 
1.1.2 Demonstrate an understanding of the similarity and diversity of social and 
cultural groups 

● Contrast and compare (visual organizers, art projects, group discussions) how 
community and family traditions vary across cultures 

● Integrate cultures represented in your group of students, as well as the 
Indigenous culture represented in the storybook 

 
English Language Arts Curriculum -Speaking and Listening 
 1. Students will speak and listen to explore, extend, clarify, and reflect on their 
thoughts, ideas, feelings, and experiences. 
3. Students will be expected to interact with sensitivity and respect, considering the 
situation, audience, and purpose. 
 
Retrieved online from:  
http://www.metismuseum.ca/resource.php/07261 
 
 
 

 
 
  

http://www.metismuseum.ca/resource.php/07261
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Indigenous Art Lesson Plan 
____________________________________________________________________________ 
 

Lesson: Talking Stick Creations 
 

Title of Unit Environment Grade 
Level 

Grade 1 

Curriculum Area Social Studies  Time 
Frame 

Two 90 minute Art Blocks (lesson spans over two 
days) 

Content Standards 

NB Social Studies Curriculum 
1.2.5 describe how people depend upon and interact with different natural environments 
 
NB Art Curriculum 
2.3 using a variety of materials, visually communicate stories, ideas, and experiences 
3.2 explore artworks from a variety of historical and cultural contexts  
 
English Language Arts Curriculum: Speaking and Listening 
1. Students will speak and listen to explore, extend, clarify, and reflect on their thoughts, ideas, feelings, 
and experiences. 
3. Students will be expected to interact with sensitivity and respect, considering the situation, audience, 
and purpose. 
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      Lesson 1: Talking Stick Creations 

Overarching Understanding Overarching 
Questions 

Materials 

The introduction of the symbol of the 
talking stick, relating it to Indigenous 
culture. 
  

What do we use 
the talking stick 
for? Why is the 
talking stick 
important in 
Indigenous 
culture? 

Book: The Talking Stick by: Dot Meharry, 
Illustrated by: Bruce Potter, ISBN: 
9781869484040 
 
Tree identification guide, or mobile app: 
When going out in nature for this lesson, the 
teacher will provide students with guides to 
identify Canadian or New Brunswick trees 
like 
http://watershed.for.unb.ca/files/hardwoods.
pdf  
or Leafsnap mobile app.  
 
Art supplies:  

● Sticks, feathers, or other materials 
found in nature.  

● Strings, yarn, or ribbons.  
● paint, paint brushed 
● Adhesives (white glue, staples, tape, 

glue gun-used by the teacher, or 
else)  

● Small beads of different colors. 
 
  
 
 
 
 
 
 
 
 
 

Key Words 

Medicine Wheel, talking stick, talking 
circle, communication, community, 
sharing, respect, listening, symbol, 
meaning 

Skills 

Creating art using materials found in 
nature, can communicate how 
Indigenous culture related to their art 
creations, demonstrating respectful 
listening to others, respecting and 
appreciating nature 
  

http://watershed.for.unb.ca/files/hardwoods.pdf
http://watershed.for.unb.ca/files/hardwoods.pdf


 
- 11   - 

  Lesson: Talking Stick Creations 

1. DAY ONE: 
a. 0:00-30:00: Re-introduce the talking stick (teacher uses their own talking stick creation) and             

model its use. Read the storybook: “The Talking Circle” by Dot Meharry to the students.               
Pose open ended questions about what the students notice in the illustrations, gather             
knowledge of their own personal experiences in nature 

i. Discuss expectations for respecting nature (our intention for outdoor time is to find             
materials in nature that are on the ground, we will not be using living materials for the                 
art project). 

ii. Explore the meaning of different materials used in traditional talking sticks (ex: birch             
tree branches represent truth in Indigenous culture). Review PowerPoint in          
culminating project. 

iii. Students make a draft of what materials they will search for to create their talking               
stick according to the meanings they have chosen to represent in their talking sticks.  

b. 30:00-90:00: Bring students unto the playground and into the forest to collect the materials              
needed (sticks, pebbles, leaves, etc). Guide the students to use field guides to identify the               
trees they see and to pick up the appropriate sticks they need. Have each student gather                
their materials in separate containers (i.e. Ziplock bags) 

2. DAY TWO: 
a. 0:00-90:00: Students use this block art period for the design of their talking sticks. Students               

will have resources such as the handout with New Brunswick trees and other books about               
trees in Canada to review the branches they found last period. Students will have available               
materials such as feathers, sticks, paint, the natural materials gathered, etc. for their             
creation. Students will explore the meanings of colours, natural materials, and symbols in             
Indigenous culture. 

Knowledge: I can: 

- Students will create culturally 
relevant Indigenous talking sticks 
and use it respectfully. 

- Students will discuss their 
relationship with the world around 
them (focusing on environment). 

- Students will listen respectfully 
when others are speaking and 
understand the importance of 

- I can create an Indigenous symbol and use it 
respectfully and meaningfully. 

- I can discuss my relationship with my environment. 
- I can listen respectfully when others are speaking. 
- I can use a variety of materials in my art creation and 

explain the process of creation. 
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their actions in the context of an 
Indigenous traditional talking 
circle. 

- Students will demonstrate the 
ability to integrate nature in their 
art creation. 

 

Conclusion The class will have a discussion about the creation process: 
● What did you find difficult? 
● How did you overcome problems? 
● What have you learned while gathering materials, or creating your talking 

stick? 
● What do you know now about talking sticks? 

Extension and 
Differentiation Students will prepare a written or visual representation of their talking stick, 

using a combination of photos, drawings, recorded video, or written language 
that helps to illuminate the specific aspects of their talking stick with reference to 
the tradition and history of the talking stick. Documents and talking sticks will be 
displayed within the classroom or in the hallway. 

Students will explore the outdoor environment while searching for something 
interesting (nothing living) to show to the small groups and facilitate a talking 
circle using their talking stick. Remarks, questions, and speculation will be 
expressed verbally while holding the talking stick of the student who is 
presenting their natural artifact. 
  
Talking sticks may be added to classroom procedures, facilitating talking circles 
each week about an important issue that has affected the class or an area of 
interest brought forward by students, using students’ talking sticks on a rotational 
basis in order to raise the value of each student’s talking stick.  

     
*Template retrieved from:  Wiggins, Grant and J. Mc Tighe. (1998). Understanding by Design, Association 
for Supervision and Curriculum Development, ISBN # 0-87120-313-8 (ppk) 

Related Resources:  
1.https://www.sd71.bc.ca/School/abed/resources/teacher/Pages/Talking-Stick-and-Talking-Circl
e-Lessons.aspx  
2. http://www.edu.gov.on.ca/eng/aboriginal/strategygr01lancircle.pdf 
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Indigenous Project 
____________________________________________________________________________ 

Unit: The Four Teachings 
 

Title of Unit The Four 
Directions 

Grade 
Level 

Grade 1 

Curriculum Area Social 
Studies  

Time 
Frame 

180 -220 minutes 

Content Standards     

Unit 1 Groups:  
1.1.2 demonstrate an understanding of the similarity and diversity of social and cultural groups; 

Unit 2 Our Environment: 
1.2.5 describe how people depend upon and interact with different natural environments; and 
1.2.6 take age-appropriate action to practise responsible behaviour in caring for the environment. 

Unit 3 Healthy Lifestyles: 
1.3.1 understand, develop and maintain a healthy lifestyle 

Unit 4 Community:  
1.4.3 recognize that Aboriginal peoples’ relationship with place has changed over time; 
1.4.4 explain how interactions between communities (local, national, and global) have changed over 
time; 
1.4.6 demonstrate an understanding of how communities depend on each other for the exchange of 
goods and services. 
 
English Language Arts Curriculum -Speaking and Listening 
1. Students will speak and listen to explore, extend, clarify, and reflect on their thoughts, ideas, 
feelings, and experiences. 
3. Students will be expected to interact with sensitivity and respect, considering the situation, audience, 
and purpose. 
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Overarching Understanding Overarching 
Questions 

Materials 

 How to use a talking stick and a talking 
circle and to listen and share 
respectfully.  To learn Indigenous 
cultural traditions through stories, 
audio, experiences and Elders.  

 How can I listen 
well?  How do 
sharing circles 
work? What do 
the colours on the 
medicine wheel 
represent? How 
do I use a talking 
stick? 

Powerpoint presentation Talking Sticks 
 
“The Sharing Circle” book by Theresa Meuse 
(ISBD 9781551094502) 

Key Words 

 Talking Circle, Talking Stick,  
Listening, Sharing, Directions 

Skills 

 Listening, sharing, cultural 
ceremonies,  directions, wood and 
material knowledge 

Lesson 1: Medicine Wheel (45-90 minutes) 

Opener: Read the story/excerpt “The Medicine Wheel” from the Sharing Circle book by Theresa Meuse (Lesson 
plan taken from http://www.fourdirectionsteachings.com/ojibwe_junior.pdf ) 

 
“The Medicine Wheel:  Medicine Wheels made of stones arranged on the Earth have been found in various 
places throughout North America, marking places of special significance, such as places of energy, ceremony, 
meeting, meditation, teaching, and celebration.” 

- “Some estimate that there were about 20,000 Medicine Wheels in North America before European 
contact occurred.” 

- “Some Medicine Wheels on the prairies have been found to be 5,000 years old or more.” 
- “The Medicine Wheel is, in essence, a circle divided into four parts, representing the Four Directions, 

which relate to and counterbalance one another to form a whole; this symbol is used to represent 
Aboriginal philosophy on the meaning of life.” 

 
Not all Indigenous groups utilize Medicine Wheels however many Indigenous groups use a circular model of 
thinking.  “the Medicine Wheel represents the relationships between various elements of the world, both seen 
and unseen, and emphasizes how all parts of the world and all levels of being are interrelated and connected 
through a life force originating in the creation of the universe. According to the Ojibwe, there are seven teachings 
within each quadrant of the wheel and each has sub-teachings as well. All parts of the wheel are important, and 

http://www.fourdirectionsteachings.com/ojibwe_junior.pdf
http://www.fourdirectionsteachings.com/ojibwe_junior.pdf
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depend on each other in the cycle of life; what affects one affects all. For this reason, the Medicine Wheel 
teaches that harmony, balance and respect for all parts are needed to sustain” 
 
Following the explanation class will head outside:  

● Dependent on time of day start with sunrise or sunset. 
● Explain to the class that the Indigenous Elders teach that the Four Directions are very special to 

everyone. 
● Can anyone name the four directions? 
● Explain that these teachings that are shared with us – we all share the directions and the lessons taught 

to us by the four directions are sacred. 
● Ask if the students know where the sun rises each morning – have the class point in that direction. 

Explain that that is east. The east is important as that is where the sun comes from.  Ask class to explain 
why the sun is important (2-4 examples such as warmth, for plants to grow) What colour is the sun? 
Explain that some Indigenous groups, such as the Ojibwe use the colour yellow to represent the east. 
(Life Stage) 

  
Turn to the south – explain that the colour red is used to represent the South.  (Summer Stage) 
 Turn to the west – explain that this is where the sun goes down and that the Ojibwe use black to represent 
(Death Stage) 
Turn to the north – explain that this is represented white as this where the new day appears from (Rebirth 
Stage) 
 Turn to the east again, the cycle complete. 
  
Ask if we are in the same spot – even if we move left or right we are always in the middle of the four direction, 
we must remember this as we are always connected to the four direction. “They are apart of us and we are part 
of them”  (http://www.fourdirectionsteachings.com/ojibwe_junior.pdf). The centre of the stage represents balance 
“through reflection, meditation, awareness, acceptance and surrender, we are able to live balanced and whole 
lives” (http://www.fourdirectionsteachings.com/ojibwe_junior.pdf ) 
  
Return to the classroom, have students colour a  and have the class listen to the audio of the meaning 
behind each direction: 
 
http://www.fourdirectionsteachings.com/audio.html (Ojibwe teachings)  
 
 
 
 
 

 
 

http://www.fourdirectionsteachings.com/ojibwe_junior.pdf
http://www.fourdirectionsteachings.com/ojibwe_junior.pdf
http://www.fourdirectionsteachings.com/audio.html
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Lesson 2: Introduction to Talking Circle (45-90 minutes) 

- Open with story of the story of “The Talking Circle” from the Sharing Circle book by Theresa Meuse. 
- Show the students the power point of the talking circle and stick. 
- Model the different types of wood, feathers, and fur. 
- Allow the students to touch the different materials that can be used to make a talking stick. 

 
Show the students the classroom talking stick and explain that: 

● Talking sticks are to be respected, they symbolize the items that are important to the class and the                  
community 

● Talking circles are used to respectfully share with each other  
While in the talking circle there are no right or wrong answers.  

● All answers in circle are valuable 
● What is shared in the circle is to remain in the circle. 

The circle should be closed without any gaps in it. 
● Only the person who has the stick may talk. 

The talking stick passes around the circle. 
 
Following the presentation and discussion about the talking stick, have the students sit in a circle and                 
ask the students to share what it means to be a good friend 
  
*Students shall partake in an Art Lesson on Talking Sticks. (See previous Art Lesson Plan) 

Lesson 3: Presentation of Talking Sticks 

Begin the lesson by explaining to students that their talking sticks should not be swung around or used in a way 
that can hurt themselves or another person. Plan for time to remind students that talking sticks are a sacred 
aspect of Indigenous Culture and they should be used respectfully. 
 

● Bring the students outside with their completed talking sticks. 
● Have the students gather in a circle. This lesson will begin with a smudging ceremony lead by an Elder, 

who will also discuss the importance of talking sticks and talking circles to their culture as well as 
activating the students’ prior knowledge by discussing the Medicine Wheel teachings. *Note: The 
smudging ceremony is a traditional ceremony in Indigenous culture. To respect all cultures and beliefs, 
the teacher should receive parental consent before this ceremony is performed on the students. 

● Students will take turns sharing their sticks. Students will explain what kind of branch or ‘stick’ (What kind 
of wood? What kind of tree did their branch come from?) that they have used as well as the different 
materials they used to create their personalized talking stick (string, buttons, leafs, markers, paint, etc.). 

● Remind students to be respectful of their classmates and to be good listens while others are speaking. 



 
- 17   - 

Knowledge: I can: 

Students will have developed and 
practiced listening respectfully within a 
talking circle using the principles of the 
medicine wheel.  Students will have 
spoken caring, truthful words from the 
heart. 

I can listen well. 
I can help create a positive classroom environment. 
I can use a talking stick, talking circle, and medicine wheel teachings 
respectfully. 
I can speak the truth. 
I can speak caring words. 
I can speak from the heart. 

Modifications Lessons will be presented on a Smart Board for visual learners with oral 
instructions for auditory learners. 
Objects such as feathers, wood, and talking sticks will be passed around so that 
students will be able to learn through touch. 
Students who are uncomfortable in sharing in the circle will be excused from 
sharing. 

Conclusion Students will have learned how to participate, respectfully, in a talking circle. They 
will have learned of their importance of the talking stick and medicine wheel in 
Indigenous culture. 

Extension Give away ceremony where students give away an item of significance to them. 
Smudging ceremony facilitated by an elder (*with parental consent). 

     

 *Template retrieved from:  Wiggins, Grant and J. Mc Tighe. (1998). Understanding by Design, 
Association for Supervision and Curriculum Development, ISBN # 0-87120-313-8 (ppk) 
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Additional Resources 
____________________________________________________________________________ 

To assist you in your teaching of Indigenous topics and using them in lessons, we 
have provided some important online resources below. 

Integrating community members in the classroom is a very rich and enlightening 
experience for both students and teachers. The most authentic way to teach Indigenous 
topics is to bring a member of the Indigenous community near you into the classroom. It 
is important to understand that bringing an Elder into your classroom can be a more 
elaborate process than a single phone call. To assist you in this process, we have 
provided protocol guidelines to best prepare you for bringing an Elder into the 
classroom. 

1. Elder Visits to the School: 
a. This “You Can’t Get an Elder in an App” is a resource retrieved from the 

“Elder Engagement for Mi’kmaw and Wolastoqey Post-Secondary 
Education”. It includes am interaction protocol for students and Elders as 
well as a listing of Elders in various Canadian universities. 
http://kinu.ca/sites/default/files/doc/2017/Jul/you_cant_get_an_elder_
in_an_app_final_june_26_2017.pdf 

b. Carleton University online resource: “Guidelines for Working with Elders” 
https://carleton.ca/indigenous/resources/guidelines-for-working-with-elders
/ 

c. University of Toronto: “Deeping Knowledge: Resources for and about 
Aboriginal Education” 
http://www.oise.utoronto.ca/deepeningknowledge/Teacher_Resources/Cur
riculum_Resources_(by_subjects)/Social_Sciences_and_Humanities/Elder
s.html 

 
2. The Wolastoqewi (People of the River)  

 
http://resources4rethinking.ca/media/Wolastoq_4-8_ENG.pdf 
 

While this resource is designed for students in grades 4-8, several of the lessons              
could be modified for a grade 1 class. The lessons explain the importance of several               
ceremonies to the Wolastoqewiyik (People of the River). Included in the lessons is an              

http://kinu.ca/sites/default/files/doc/2017/Jul/you_cant_get_an_elder_in_an_app_final_june_26_2017.pdf
http://kinu.ca/sites/default/files/doc/2017/Jul/you_cant_get_an_elder_in_an_app_final_june_26_2017.pdf
https://carleton.ca/indigenous/resources/guidelines-for-working-with-elders/
https://carleton.ca/indigenous/resources/guidelines-for-working-with-elders/
http://www.oise.utoronto.ca/deepeningknowledge/Teacher_Resources/Curriculum_Resources_(by_subjects)/Social_Sciences_and_Humanities/Elders.html
http://www.oise.utoronto.ca/deepeningknowledge/Teacher_Resources/Curriculum_Resources_(by_subjects)/Social_Sciences_and_Humanities/Elders.html
http://www.oise.utoronto.ca/deepeningknowledge/Teacher_Resources/Curriculum_Resources_(by_subjects)/Social_Sciences_and_Humanities/Elders.html
http://resources4rethinking.ca/media/Wolastoq_4-8_ENG.pdf
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explanation of the Round Dance by Elder Imelda        
Perley as well as instruction on how to conduct a          
Round Dance. The lesson plan includes materials       
created in conjunction with the community. It is        
extremely beneficial to use resources that are from        
New Brunswick so that the students gain a richer         
understanding of the communities which surround      
them within the province. 

 
The lesson plan on the Round Dance would        

provide students with an interactive and      
community-building experience of local Indigenous culture. 
 

3. Teaching About the Mi’kmaq 
 
http://www.mikmaweydebert.ca/home/sharing-our-stories/education-and-outreach/schoo
l-curriculum/ 
  

This online resource has curriculum linked lesson plans and strategies for 
teaching, respectfully, the Mi’kmaq culture. Teaching about the Mi’kmaq document is 
divided by age group (primary – grade 3, grades 4-6, and 7-9)  and by topic Healing, 
Contemporary Issues, Economic, Social, and Political Life Each section includes, 
stories, games, extension activities, along with curriculum links.  There are 
supplementary documents also available under a separate document. The 
supplementary document include stories, photographs, cartoons, images and videos. 
The website also includes links to audio stories and a pronunciation guide. 

 
The topics addressed in this document support the New Brunswick Social 

Studies curriculum by providing informative and authentic material that can be linked to 
curricular outcomes related to Groups, Communities, and the Environment. 

 
*Document is available in English with Mi’kmaq sound files. 
 

3. Television Series: Louis Says 
http://aptn.ca/kids/louis-says/ 
 

This television series follows the story of an Indigenous Elder,          
Louis, who works to assist all members of his community. As he is             

http://www.mikmaweydebert.ca/home/sharing-our-stories/education-and-outreach/school-curriculum/
http://www.mikmaweydebert.ca/home/sharing-our-stories/education-and-outreach/school-curriculum/
http://aptn.ca/kids/louis-says/
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older he needs assistance and as such asks 10 year old Randy to help him. There is                 
only one challenge Louis only speaks Cree and Randy only speaks English. Before             
Randy heads out on his task he must first learn what the Cree words mean.  

 
This series can be used as a hook or opener for a lesson that addresses               

Indigenous culture or can be an ongoing series viewing each week that stimulates             
discussions about the Cree community. The teacher may show the series in Cree at              
times to familiarize students with the language. 
 
*The show is available in Cree and English. 
 

4. YouTube video: Coyote Dream 
 
https://youtu.be/Zmg7EWZ-hY4 
 
This animated video tells the story of the creation of          
the Earth by Raven and Coyote, the necessary death         
of all things, the creation of Man and Woman and          
their authority over all living things. It outlines how         
Man attained free will, the origin of Hunger, Disease,         
and Depression, and the ongoing struggle between       
Good and Evil. 

 
Using videos in the social studies classroom is a great way to integrate important              

cultural narrative with imagery that can get the students’ minds expanding. The video             
also addresses some pertinent topics that can often be difficult to discuss with children,              
but might become more easily discussed when presented as a video first. 
 

5. Learning Circle - Classroom activities on First Nations in          
Canada 
http://www.aadnc-aandc.gc.ca/DAM/DAM-INTER-HQ/STAGING/texte-text/ach_lr_ks
_clsrs_learningcircle_lc47_1316538044949_eng.pdf 
 

This is a package from Indigenous and Northern Affairs Canada designed for            
teachers to deliver to children ages 4-7.It includes stories, discussion points, role play,             
activities, games, and colouring pages. Topics include storytelling, the seasons, sharing,           
colours, games, and National Aboriginal Day. 

 

https://youtu.be/Zmg7EWZ-hY4
http://www.aadnc-aandc.gc.ca/DAM/DAM-INTER-HQ/STAGING/texte-text/ach_lr_ks_clsrs_learningcircle_lc47_1316538044949_eng.pdf
http://www.aadnc-aandc.gc.ca/DAM/DAM-INTER-HQ/STAGING/texte-text/ach_lr_ks_clsrs_learningcircle_lc47_1316538044949_eng.pdf
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Young learners such as in a grade 1 classroom would benefit from experiences             
many different aspects of Indigenous culture. The resources offered here provide           
materials that can be used as a stand alone lesson plan, or can be integrated into a                 
lesson plan or unit plan. Many of these resources can easily be linked to the New                
Brunswick Social Studies curriculum. 
 

6. Aboriginal Colouring Book 
http://www.aadnc-aandc.gc.ca/DAM/DAM-INTER-HQ-ACH/STAGING/texte-text/stai
nedGlass_colorBook_bilingual_1416233742265_eng.pdf 
 

This is a blank colouring book that can be downloaded and printed to be coloured               
in the classroom depicting the stain glass window in Canada’s Parliament dedicated to             
remembering aboriginal children who were sent to residential schools. 

7. Indigenous Peoples Terminology Guidelines 
https://www.ictinc.ca/blog/indigenous-peoples-terminology-guidelines-for-usage 
 

Find what are the appropriate terms you should use while teaching about            
indigenous cultures in Canada. This resource gives the reasons why certain terms are             
adequate, specific to what peoples, their meanings to First Nation peoples, and gives             
examples of appropriate words to use. 
 

8. Four directions teaching  
http://www.fourdirectionsteachings.com/main.html 
 

This is a beautiful interactive resource where you can learn about Blackfoot,            
Cree, Ojibwe, Mohawk, and M’ikmaq nations. Several videos are displayed as stories            
on different topics following the aboriginal medicine wheel and are narrated by elders.             
You simply choose the nation of your choice and the topic. There is also lesson plans                
prepared by elders with wonderful activities in the teacher resource section           
(http://www.fourdirectionsteachings.com/resources.html ) Be aware that the content       
may be very spiritual in nature. Also some videos and topics could be more appropriate               
for grade one students than others (like Cree and Ojibwe nations).   
  
 

http://www.aadnc-aandc.gc.ca/DAM/DAM-INTER-HQ-ACH/STAGING/texte-text/stainedGlass_colorBook_bilingual_1416233742265_eng.pdf
http://www.aadnc-aandc.gc.ca/DAM/DAM-INTER-HQ-ACH/STAGING/texte-text/stainedGlass_colorBook_bilingual_1416233742265_eng.pdf
https://www.ictinc.ca/blog/indigenous-peoples-terminology-guidelines-for-usage
http://www.fourdirectionsteachings.com/main.html
http://www.fourdirectionsteachings.com/resources.html

